
Annotation of Evidence Set - Sequence One - Year 10 Geography 
Elective  

 
I planned and implemented a sequence of lessons using ICT and interactive data 

such as Google Public Data and the OECD Better Life Index to teach students how to 
interpret data to measure human wellbeing (Geography Elective - syllabus outcomes 
E5.1, E5.2,E5.10).  

I introduced the concept of the geography of human wellbeing to the students by 
using “Maslow’s Hierarchy of Needs” to visually represent the needs we have as 
humans that contribute to whether we can have a high rate of human wellbeing. By 
using visual aids like this I am demonstrating my ability to differentiate for students who 
may benefit from visual representations (Tomlinson & Allan, 2000) (1.3).  

I then developed a lesson plan that incorporated both literacy and numeracy 
strategies. The lesson supported student’s literacy as the task was to look for the 
keywords in the glossary and write the definition in the book, I then checked the 
students understanding of the geographical terminology with strategic questioning. By 
asking students to understand and use geographical metalanguage in context I 
supported their literacy skills and ability to communicate geographical concepts and 
ideas. For the numeracy component, I focused on supporting student’s numeracy by 
teaching how to interpret radar graphs used on the OECD Better Life Index website, 
and how larger sectors of the graph represent the most important factors to that 
particular country’s human wellbeing (2.5). It is important to include strategies for 
numeracy and literacy in all curriculum areas, as both of these components are key to 
opening up learning and understanding for students in all subject areas (ACARA, 2017).  

After reflecting on this lesson and the comments from my supervising teacher, I 
noticed that the students became a little bit disengaged during parts of the lesson and 
that showing them the OECD Better Life Index website to start the lesson or planning a 
lesson for students to use the website themselves to find data would be engaging for 
them (6.4). Therefore, with this constructive feedback from my supervising teacher I 
planned an ICT task incorporating the OECD Better Life Index website and Google 
Public Data. These online interactive data resources are useful for the assessment task, 
but are also engaging and therefore motivate students to complete the task (3.4). 
According to Hattie (2009), using a scaffold makes students feel more capable of 
completing a task and therefore motivated to complete it. The ICT task I created was 
scaffolded, as each task was on a separate slide to allow students to work through each 
task at their own pace to accommodate for the needs of a diverse range of students 
(1.3).  



For formative assessment I asked students to upload their completed ICT task to 
the Google Classroom link so I was able to collect samples of student work (5.1). By 
collecting these student work examples I was able to see how well students understood 
how to use Google Public Data and the OECD Better Life Index websites. I noticed that 
some of the students had trouble with knowing how to use the graphs to find 
information, therefore in the next lesson I offered feedback to students and 
demonstrated and modelled how to complete the task and went through the answers 
(5.2). By collecting student work examples for formative assessment, as a response I 
was able to modify my teaching for the next lesson to include a review and 
demonstration of how to use these interactive data websites. According to William and 
Leahy (2015), this process of assessing to seeing where my students are at, and then 
using that data to inform my teaching is beneficial for students and maximises learning, 
therefore I embedded formative assessment into my planning and teaching.  

In order to get feedback from my students I asked them to complete an Exit Card 
after the ICT task lesson to understand what they learnt from the task, what they 
enjoyed and what questions they still have. By using an Exit Card strategy for reflection 
I aimed to evaluate and improve my teaching strategies to suit the needs of my students 
and maximise learning and engagement (3.6) 
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 After observing that the students really enjoyed using interactive data in 
the previous class I decided to create a scaffolded ICT task to engage 
students. This task also helps develop skills in interpreting graphs and 
accessing and understanding data for geographical research. (2.6) 



 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 -  I developed lesson plans that incorporate both literacy and numeracy 
strategies. The literacy task supported students in recognising, understanding 
and using appropriate geographical terminology to communicate geographical 
concepts and ideas. The numeracy task focused on graphs and visual 
representation on data that helps support students numeracy and their 
understanding of geographical concepts. (2.5) 



TEACHING (ENGAGING STUDENTS)  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 
 
 
 
 
 
 

 -  I chose to use these websites for an ICT task to engage students and 
demonstrate their usefulness for research in the geography of human wellbeing in 
different countries across the world. This was beneficial for their assessment task 
but also motivated the students to learn. (3.4) 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 
  
 
 
 
  
 

 -  By setting out each 
scaffolded ICT task on a 
separate slide students can 
work through each task at 
their own pace. (1.3) 



ASSESSING 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 

 -  I used this ICT task as a formative assessment to assess student learning 
and their understanding of how to use Google Public Data and the OECD 
Better Life Index website to find and interpret relevant data related to human 
wellbeing indicators (5.1)  












